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ABSTRACT

School leadership is regarded as the cornerstone of the
successful provisioning of quality education. This qualitative
study draws from principals' accounts of their instructional
leadership challenges in rural multigrade schools. The research,
situated within an interpretivist paradigm and the theoretical
lens of instructional leadership, sought to understand the
challenges that principals experience as instructional leaders
and how they mitigate the challenges they experience in their
rural contexts. Ten purposively selected principals from rural
multigrade schools situated in the Vhembe district of Limpopo
province participated in the study. Data were generated
through semi-structured interviews and were analysed using
thematic analysis. The findings show that principals in rural
multigrade schools do not participate in induction training to
equip them with the knowledge and skill to commence their
roles as principals. As a result, they struggle to balance their
teaching and management roles. However, fostering teamwork
with teachers may be a strategy that could assist principals in
managing and successfully executing their duties. Lack of
access to technological resources and staffing are serious
concerns for the participants in their aim to provide quality
education. Active parental involvement supports principals and
This
recommends that principals should undergo training for their

teacher in their multigrade rural context. study
role as principals in rural multigrade schools and training on
multigrade pedagogies is recommended for both principals and
teachers. Understanding challenges that principals in rural
multigrade schools experience could help policymakers
establish relevant policies that address leadership issues in
rural schools.
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INTRODUCTION

School leadership is regarded as the cornerstone of the successful provisioning of quality
education (Zheng et al., 2017). The prime responsibility of the school principal is to enhance the
quality of learning in a school to ensure the overall success of the school (Lunenburg, 2010). To
achieve this aim, strong leadership is needed for the school to be successful, and the school
principal is in a strategic position to ensure the delivery of quality education. Principals are
regarded as instructional leaders which refers to role the principal plays in the management of
curriculum and instruction (Gunawan, 2017), thus the teaching and learning processes
(Hallinger & Murphy, 1985; Hallinger et al., 2020; Marishane, 2011). Direct involvement in these
processes means that the principal's leadership becomes an important and deciding component
in improving the quality of the school. As such, school principals' leadership has received
considerable international interest.

The school principal, as an instructional leader, should demonstrate leadership qualities
by communicating the school’s vision and mission to ensure that the school reaches its vision,
carries out its mission, clearly outlines the instructional goals to reach targets, and effectively
carries out teaching and learning activities by creating a school culture and climate conducive
to learning (McEwan, 2003). Principals' involvement in monitoring learner progress within
individual classrooms and across grades is a potent but underemphasised principal activity
(Marishane, 2011) and executing this role effectively is a mammoth task placed on the
principals' shoulders (Bafadal et al., 2019) and the contexts in which principals often find
themselves in hamper them from effectively carrying out their duties (du Plessis, 2017).
Principals have complex multi-faceted roles to play and regarded as team builders, instructional
leaders, capacity builders, vision builders, resource managers, and instructional programme
designers and directors (Marishane, 2011). School context can influence, define and shape the
school principals' leadership practices. Therefore, how principals of schools located in rural
settings conduct their affairs will determine their success or failure as instructional leaders.
Rural communities place high expectations on school principals, as they want the school leaders
to be engaged in the affairs of their communities which means that leadership could be a
challenge.

Research in South Africa has used different lenses to focus on principals' roles in a rural
context. For example, Renihan and Noonan (2012) addressed the role of principals as
assessment leaders in rural schools. The focus was on how principals enact their assessment
leadership responsibilities. Du Plessis and Mestry (2019) looked broadly at the challenges
experienced by teachers in rural schools in the South African context. Their studies found that
one of the rural schools' most serious challenges is the employment and retention of qualified
teachers with good teaching records. The employment and retention of skilled teachers with
solid teaching records are among the most significant issues facing principals in rural schools.
Du Plessis, and Mestry (2019) revealed that policymakers and others frequently need to pay
more attention to teaching challenges in rural South African schools. Malindi (2021) claimed
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that compared to education in urban areas, rural education in South Africa is still underfunded
and lacking in resources. However, more research should focus on understanding the challenges
principals in multigrade rural schools experience as instructional leaders.

This article aims to present and discuss the results of an exploratory case study to learn
more about how principals in rural multigrade schools view and act upon their roles as
instructional leaders. Particular attention was on how principals perceive their challenges in a
rural context. The key questions posed to the participants were as follows:

e What key challenges do principals experience as instructional leaders in their rural
context?
e What strategies do principals use to navigate their rural context?

Understanding principals' experiences in a rural context with multigrade teaching could

help policymakers establish relevant policies that address leadership issues in rural schools.

LITERATURE REVIEW

Rural Schools

The concept of rurality does not enjoy a common interpretation among researchers. Rurality is
“a condition of place-based homeliness shared by people with common ancestry or heritage
who inhabit traditional, culturally defined areas or places statutorily recognised as rural”
(Chigbu, 2013, p, 185). Rurality is closely associated with histories and structures that have
created conditions and circumstances of oppression, deprivation, disadvantage and deficit
among social groups and where resources were inadequately provided (DHET, 2013). Thirty-
three percent of South Africa's population, according to the World Bank (2018), can be
categorised as rural. According to Abdulwakeel (2017), rurality is where farm activities are
pronounced, coupled with low population size and density and remoteness.

In this study's context, defining a rural school is essential. Rural schools tend to be located
further from the cities and because they are located far from urban centres, there is a lack of
essential infrastructure like roads, power, water, toilet systems and washrooms, access to the
internet and ICT (Du Plessis & Mestry, 2019; Morales-Ocana et al., 2017). Rural schools are
widely distributed throughout South Africa’s provinces. These schools, 3 060 secondary and 8
192 elementary schools among the 11 252 schools located in rural areas (Parliamentary
Monitoring Group, 2015), are primarily located in the rural regions of the Eastern Cape,
KwaZulu-Natal and Limpopo. About 72% of all rural children reside in just these three provinces
with KwaZulu-Natal having the most significant population, with 2.6 million children (or 62
percent) living in rural areas.

Rural schools have some strengths but face unique challenges (Sundeen & Kalos, 2022).
The school enrolment in rural schools ranges between 30 and 120 learners which means that
school sizes are often extremely small. Rural schools, districts, and villages can offer advantages
such as vital connections between students and teachers and small-town atmospheres (du
Plessis, 2017). However, literature has identified challenges that rural schools face. Issues, that
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impact the delivery of high-quality teaching and student achievement (Omodan, 2022), include
amongst others, are poor infrastructure and facilities, system and administrative problems,
limited number of teachers, lack of qualified teachers, and curriculum challenges (DBE,2015b),
lack of resources and learners' socio-economic background (Moore et al., 2020; Troester-Trate,
2020).

Staffing is challenge facing rural schools. Finding appropriately skilled or competent
employees for the various positions at the right time and ensuring that they remain with the
organisation is a challenge (Dlamini et al., 2022). According to Nasurdin et al. (2016), staffing is
supplying sufficient skilled personnel to fill the open jobs in an organisation. This implies a long-
term commitment for both the organisation and the potential employee to be part of the
organisation. Compared to non-rural schools, rural schools often have fewer staff members who
frequently do several duties. For instance, a teacher may coordinate a feeding scheme
programme while overseeing other teachers' performance and serving as head teacher for a
particular subject. Rural areas do not attract qualified and experienced teachers and if they are
appointed to a rural area, they do not tend to stay for an extended period. Du Plessis (2014,
p.1112) reports that “the lack of qualified teachers in many rural schools is simply because
teachers do not want to stay in rural areas due to social, professional and cultural isolation”. In
addition, teachers in rural schools are poorly regarded and have limited career options (Du
Plessis & Mestry, 2019; Inan, 2014). Thus, lack of staff and lack of suitably qualified and
experienced teachers may influence learner achievement and school performance in general,
particularly as teaching multigrade classrooms is difficult if teachers lack training and teaching
experience (Brown, 2010).

The principal, as the leader, has many roles and responsibilities which as indicated above,
is managing human resources as well as fiscal resource. Insufficient funding from the state
places an enormous challenge on school leaders to run the school effectively and efficiently. Du
Plessis and Mestry (2019) suggest that the Department of Basic Education (DBE) should provide
more funding to South Africa's rural schools as these are located in underdeveloped areas where
unemployment reduces parental support (Du Plessis & Mestry, 2019) and community members
cannot assist the schools as they are mostly unemployed.

Multigrade Schools

The Constitution of the Republic of South Africa (RSA, 1996a) and the South African Schools Act
(RSA, 1996b) indicate that every South African learner should have access to learning and
teaching, similar facilities, and equal educational opportunities. However, schools located
communities in rural areas where enrolment does not warrant the establishment of mono-
grade classes, multigrade education is one of the methods to ensure access to high-quality
education for all school-age children (Naparan & Castaifieda, 2021). According to Brown (2010),
multigrade teaching where a single teacher is responsibility for teaching learners across more
than one curriculum grade, is being used to promote the achievement of sustainable human
development goals by making sure every child gets an opportunity to have a primary education.
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In the South African context, multigrade teaching is also introduced to deal with low learner
enrolment and the shortage of teachers (DBE, 2015b). However, Brown (2010) emphasises that
multigrade teaching is not a panacea for the lack of teachers but allows greater access to
education than would have been possible otherwise with the limited number of teachers.

Multigrade schools, where one or more classes are taught simultaneous in the same
classroom by one teacher, are deemed viable options to provide access to education for learners
in rural areas. However, teaching in a multigrade classroom is inherently challenging (Naparan
& Castafeda, 2021) and for these schools to achieve their mandate, leadership is critical.

School principals significantly enhance learners' success and achieve educational goals
(DBE, 2015b; Mestry, 2017). However, being a principal in a rural multigrade school is
challenging as the rural and urban divide widens with issues such as badly maintained school
infrastructure, teachers with lack of relevant qualifications, insufficient teaching and learning
resources, minimal professional development opportunities and absence of good school
management (Taole, 2014; Taole & Mncube, 2012). As principals in these contexts have to teach
and manage the school, they require training in running such schools (Mutambala, 2022).
Rural School Leadership
Influential leaders are thought to be the catalyst for learner success (Preston & Barnes, 2017;
Robinson, 2011). According to the Department (DBE, 2015a), principals are expected to lead
teaching and learning and manage the school as an organisation. These roles are laudable but
were crafted with a monograde school in mind; they do not consider the context of principals
in a rural multigrade context. School leadership is essential in the quest for quality teaching and
learning where learner achievement occupies centre stage. According to Preston and Barnes
(2017), the school context, such as the school community and the geographical setting,
influences leadership in these schools, suggesting that the individual school realities dictate how
the school is managed. A ‘one-size-fits-all’ approach cannot be applied when dealing with the
challenges of principals in rural multigrade schools, but a differentiated approach is advisable
as every school is unique.

Moreover, principals in rural multigrade school have complex multi-faceted roles and are
usually expected to perform a myriad of duties within the school context. They act as school
leaders (Preston & Barnes, 2017), active members of the community (Preston & Barnes, 2017),
community role models (Freie & Eppley, 2014; Latham et al., 2014; Morrow, 2012), and teachers
with little or no support (Parson et al., 2016). Additionally, principals have to organise class visits,
balance the demands of teaching many subjects, carry out assessments and uphold discipline
(Aziz, 2011; Eppley, 2009; Taylor & Mulhall, 2001). On a positive note, due to the size of the
schools, principals tend to have close relationships with staff members (Msila, 2012).

Literature has indicated that principals of rural schools experience challenges such as a
lack of professional development, isolation, budget constraints and a lack of collaboration with
other principals due to their schools' geographical location (Latham et al., 2014; Miller-Vaz,
2015; Newton & Wallin, 2013). Leadership is thus a unique challenge for principals of rural
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multigrade schools but can be incredibly challenging for novice principals (Spillane & Lee, 2014)
in navigating their new leadership role and struggling with time management, a lack of policy
knowledge, timely completion of paperwork, curriculum knowledge and budget management
(Nelson et al., 2008; Starr & White, 2008).

Parental Involvement

Parental involvement is multi-dimensional (Shaked, 2022). Although parental involvement is
seen as a critical ingredient in learners' academic success, researchers need more consensus
regarding its definition (Boonk et al., 2018; Yulianti et al., 2022). Barr and Saltmarsh (2014)
define parental involvement as parents' shared responsibility for their children's education; that
is, parental involvement denotes parents or caregivers' active participation in their children's
education (Duan et al., 2018).

Shaked (2022) distinguished two components of parental involvement, namely, direct
involvement and indirect component. The direct component relates to active parents'
participation in the children's work, both school-based work, such as parents' engagement with
school, for example, attending parents' meetings and attending school-based events and home-
based work, such as parental communication with the child at home on school issues, assisting
with homework. Indirect parental is about parents' beliefs and aspirations concerning the value
of education and the standard they expect of their children. Literature has identified benefits of
parental involvement as better attendance and discipline (Woluter & van der Walt, 2020), a low
dropout rate (Malone, 2017), increased student achievement (Jeynes, 2018) and improved
learner behaviour (Tan, 2018).

THEORETICAL FRAMEWORK

This study employed instructional leadership as a lens to understand the challenges that
principals experience as instructional leaders in rural schools with multigrade teaching and how
they mitigate the challenges they experience in their contexts. Instructional leadership is
conceptualised as a model of instructional leadership that focuses on improving the quality of
teaching and learning (Gunawan, 2017). According to Marishane (2011), the term instructional
leader entails the principal's primary role in the quest for educational excellence. Based on the
instructional leadership view of the school principal, the principal takes a strong and directive
approach to curriculum activities and instructional development. As instructional leaders,
principals are concerned with teaching and learning activities to enhance student academic
achievement (Hallinger et al., 2020) and as such, monitor teachers' performance to ensure
improved learner performance (Kwan, 2020).

Researchers have proposed different frameworks for instructional leadership. Robinson
et al. (2008) identified a five-dimensional instructional leadership in education framework which
includes defining objectives and expectations, strategic resourcing, planning, coordinating and
evaluating teaching and the curriculum, encouraging and taking part in the professional
development of teachers and ensuring a calm and welcoming atmosphere. Hallinger et al.
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(2020) proposed three dimensions of instructional leadership which include defining the school
mission, managing the instructional programme and developing a positive school climate.
Defining the school mission, which is concerned with goals and school outcomes, entails leading
the staff in developing schoolwide goals and communicating them to the entire school
community. Managing the instructional programme involves monitoring, controlling and
supervising teaching and the curriculum (Shaked, 2022). Principals are also responsible for
creating a positive school climate and creating a culture of continuous development and high
expectations for teachers and learners (Shaked, 2022) but where teachers and learners are safe
and valued. As instructional leaders, principals act as team builders because they bring teachers,
parents, and other community members together to collaborate in governance, management,
teaching and learning (Marishane, 2011).

Some barriers constrain the principals' duties as instructional leaders. These are a lack of
knowledge of the curriculum and instruction, professional norms, district office expectations
and role diversity (Hallinger and Murphy, 1985; Marishane, 2011). Bafadal et al. (2019) identify
the following constraints to instructional leadership: the vision, mission and goals are not clear
and accurate, the initiatives to foster a learning culture have not received much attention from
the principal and a productive teaching and learning environment has not been created.

METHODOLOGY

This study applied a qualitative research approach (Creswell, 2014) and used a case study design
to understand the phenomenon in its real-life context (Yin, 2009). The unique feature of this
case study is that learner enrolment in multigrade schools, ranging from 25 to 120, and these
schools (despite enrolling Grades R to 7 learners) have a limited number of teachers.
Furthermore, a qualitative case study approach is practical for investigating and understanding
complex issues in natural world settings (Harrison et al., 2017). The qualitative approach
enabled the researchers to obtain detailed and rich descriptions of the participants' leadership
experiences in multigrade schools. The interpretivist research aimed to understand the meaning
participants attach to their social world through their experiences (Creswell, 2014) and thus
allowed the researchers to perceive the research context as unique, considering the
participants' specific circumstances (Alharahsheh & Pius, 2020).

Convenience sampling was used to select schools. Since most rural schools are scattered
and located in hard-to-reach areas due to bad road conditions, convenience sampling was
considered a practical method in this study, searching for subjects of the population who were
easily accessible to the researchers. Purposive sampling was used to select participants from 16
schools in one of the circuits in the Vhemebe district of the Limpopo Province. The selection
criteria focused on individuals' experience as multigrade teachers teaching in rural multigrade
schools for over five years. Ten principals were selected from different rural multigrade schools
in the circuit where learner enrolment (see Table 1 for participants’ demographic information.
ranged from 103 to 203 serving Grades 1 to 7. The sample was gender representative as both
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men and women were selected to participate in the study. Sampled principals had teaching
responsibilities but did not have heads of departments to assist with managerial duties. At the
time of data collection, temporary assistant teachers, who did not have teaching qualifications,
were appointed to monitor learners during classroom activities when the principal was involved
in teaching the other grade/s, but they themselves were not allowed to teach.

Data collection and analysis

Data were collected through in-depth semi-structured interviews. These interviews, which
lasted each between 45 to 60 minutes, gave the participants the freedom to respond, and the
researchers the opportunity to probe when necessary. Following an interview guide based on
the research question: What key challenges do principals experience as instructional leaders in
their rural context? participants were asked about their leadership experiences in multigrade
schools and the challenges they face. The interviews were transcribed verbatim and analysed
inductively using thematic analysis (Braun & Clarke, 2006), which involves identifying, analysing
and reporting repeated patterns across the collected data (Kiger & Varpio, 2020). This method
was deemed appropriate for the study since it aimed to analyse principals' opinions, views,
information and experiences in their leadership positions in rural multigrade schools
(Bengtsson, 2016).

Coding was used and it allowed for the identification and assignment of codes to the
fundamental concepts representing the participants' instructional leadership experiences in
rural multigrade schools (Leedy & Ormond, 2005). During coding, a list of codes developed was
kept, and statements according to the appropriate codes in the list. When data coding was
completed, it was categorised and developed into themes (McMillan &Schumacher, 2010).
Member checking was conducted to ensure the credibility of the findings. In addition, after data
transcription, two colleagues verified the themes that emerged from the data.

FINDINGS
Participant’s profile
In presenting the findings, codes (Participants A — J) distinguish the ten participant principals.
Table 1 presents the participants' demographic information.

Ten multigrade principals participated in the study. Of the ten participants, seven were
males, and three were females. As indicated by Davids (2018), although female teachers make
up about 68% of the country's teaching force, only 36% of principals are women, an indication
that high leadership positions are dominated by men. Most participants teach different grades
and phases. For example, Principal H teaches Grades 1-7. All schools have small staff numbers,
which is why school principals have a huge teaching workload. It is worth pointing out that
although most principals have more teaching experience in multigrade schools, their
experiences as multigrade principals are less.
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Table 1.
Participants’ demographic information

Participant Gender Configuration of Years in Teaching Number of Number
multigrade classes in current role experienceina staff of
schools as principal multigrade members learners

school

A Female GradeR&1 1 6 3 103
Grades 2 &3

B Male Grades 1&24 &5 3 8 5 194

Male Grades 1 &2 1 5 4 143

Grades 2 &3
Grades 5,6 &7

D Male Grades 2 &3 4 8 5 203
Grades 4,5,6 & 7

E Female Grades1&24&5 2 10 4 141

F Male Grades 1 & 2 5 8 4 123
Grades 2 &3
Grades 5, 6& 7

G Female GradesR&1 1 9 4 127
Grades 2,3& 4

H Male Grades 1 & 2 3 15 3 143
Grades 2 & 3
Grades 5,6 & 7

| Male Grades 1 & 2 2 10 4 162
Grades 4,5, & 6

J Male GradesR & 1 2 10 4 143
Grades 2 & 3

Six themes emerged from the data analysis. These were: new principals' induction,
balancing teaching and management roles, staffing, lack of technological resources, teacher
teamwork, and parental involvement.

New principals' induction

Induction in a school environment ensures principals are conversant with their role
expectations. This study's findings reveal that although induction is vital when principals assume
a new position, irrespective of experience, particularly in rural multigrade schools, participants
indicated that they did not participate in an induction programme. Induction is particularly
important for principals as instructional leaders to develop knowledge of curriculum.

"No, | did not receive induction. We only attended workshops which | do not think that
they are induction; we were not trained or assisted on how to run a multigrade school."
(Participant A)

"No training for running principals, including multigrade principals. There is no training
from the education department on managing and running multigrade schools. | feel
overwhelmed having to deal with teaching and running the school.” (Participant E)
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Some participants were inducted into their new roles, but felt that the duration of their
induction was insufficient. Participant C mentioned:

"I do attend training for principals. The department arranges the training. | attend the
induction of newly appointed in training is for two days. | do not think it is not enough" (C)

The participant responses illustrate that induction for new principals is vital to equip them for
their new roles in rural multigrade schools. Some participants attended training workshops but
felt the focus was not on leadership in rural multigrade schools and the duration of the
workshop was insufficient to prepare them for their new roles.

Striking a balance between teaching and management roles

This theme relates to how participants manage their managerial roles and teaching in terms of
ensuring a balance between their teaching responsibilities and administrative tasks. Participants
H and G said:

It is not easy to teach more classes and manage the school simultaneously. | cannot cope.
(Participant H)

"I do my administrative tasks after school. Because if f | do not do that, | will be left with
my work and submissions that should be done. (Participant G)

| know that | need to conduct class visits and check teachers' work, but | cannot do that
because | am also responsible for teaching. However, | make sure that | teach my learners, and
as such, my administrative duties suffer. (H)

The responses reveal that participants were challenged in balancing the various roles
that they have to play. Teaching take precedence and this is so important with multigrade
classes where the principals teach three to four grades in one class and as a result, has to work
after school hours to fulfil the requirements of their professions. Because of time constraints,
participants indicated they could not schedule class visits and check teachers' lesson plans as
they also have scheduled teaching responsibilities in addition to administrative responsibilities.
The findings showed that teaching duties are a priority and as a result, principals worked after
school hours to complete their administrative responsibilities. Participants were challenged in
creating and maintaining a balance between their own teaching responsibilities, administrative
duties and their role as instructional leaders in supporting and monitoring their teachers to
ensure quality teaching and learning.

Staffing

Staffing of human resources in any organisation is one of the critical elements in management.
A number of issues were raised about adequate staffing as teachers are critical to the teaching
and learning process.

All the principals indicated that human resources needed to increase to address staffing
issues.

"I have very few teachers in my school to teach all our grades. It is a burden on my staff.
They are overwhelmed by the work, and there is nothing | can do for them". (Participant |)
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"I have been asking the district office to provide me with more teachers, but they always say
they do not have a budget for new teachers. They say their budget is for monograde schools.
(Participant F).

Participants suggested that staffing shortages could be caused by the Department’s lack
of funding. Additional funding for rural multigrade schools would mean that more teachers
could augment the skeletal staff and assist in delivery of equality education.

The implementation of multigrade class is challenging with teachers managing two or three
classes in one classroom.

"I always compare myself with principals who are managing mono-grade schools.
Teachers in monograde schools have to focus on one grade. However, it is a different case with
my teachers here. They have to focus on more grades in one class. (Participant B)

The response revealed that participants were aware of the load that teachers in rural
multigrade teacher bear. Participants indicated they need more staff members as their teachers
were under pressure to cope with multiple classes effectively. Teachers in managing multigrade
classes need to be well trained and experienced to ensure quality education. However, ensuring
that rural multigrade schools are staffed with committed and experienced teachers is a
challenge.

“Some teachers dislike teaching in multigrade schools. They prefer not to work in rural
areas" (Participant F).

Participants suggested teachers' attitudes toward multigrade teaching might contribute
to poor staffing, and if they have only been trained in monograde teaching, they might view
multigrade teaching as demanding and far more complex. In addition, the isolation of teaching
in a rural area with low socio-economic conditions might contribute to negative attitudes and
result in inadequate staffing.

Lack of technological resources

Technology is one of the resources that is needed for the advancement of 21st-century
education. However, the participants’ responses indicated a lack of provision and access to
technology resources in many rural multigrade schools. The following are some of the views of
participants:

"We are not using technological resources since we do not have them in the school. We
rely on resources such as charts and posters for teaching." (Participant A).

"I wish | could use technology to do my admin work and present class lessons. | cannot do
that because the school does not have money to buy the kind of technology | need. | have asked
the district office to buy us a laptop and a projector, but they say they do not have money."
(Participant B)

Participants concerning the use of technology expressed a variety of perspectives.
Participants raised the issue of lack of funding for the provision of technological resources such
as overhead projectors, computers, smart boards and laptops and other necessary technological
resources to for access to a range of information and teaching and learning materials.
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The use of technology in the teaching and learning process adds another dimension to
the teaching approach, motivating learners to become more engaged and interested. In one
case, the principal used his own laptop to access videos to support the lesson content prior to
completing the assessment activities.

“Regarding technology, we do not have projectors; | always ask my learners to watch
videos from my laptop. After watching videos from the laptop, they can complete the assessment
activities given to them. (Participant D)

Some schools do have computers, but these are outdated. Old computers do not have
the necessary functions and need to be compliant with current advanced technology.
“Computers that we have are old. We only use them to teach learners how to type some few
things." (Participant C).

Two concerns arise here. Learners need access to computers to become computer
literate in order to operate in today’s world and teachers’ practice is enhanced with the use of
technology. The use of ICT in the classroom has a positive effect on the teaching and learning
process as it creates an engaging and stimulating experience for learners.

Teamwork with teachers

Teamwork is important in rural multigrade schools where there are many roles to be played and
many tasks to be performed. It is vital that the principal and his teachers work as a team and
build good relationships. Participants shared the following about teamwork:

"I delegate some duties to my teachers. | work well with them because we are just a small
number, so we help each other. There was much administrative work that needed to be done. |
cannot handle all these by myself" (Participant A)

"Teachers are beneficial, and we have a good working relationship. | asked them often to
assist me with some administrative tasks. They are always ready and willing to assist me because
they understand my situation." (Participant C)

The findings revealed that the principals nurtured a working relationship with the
teachers and was able delegated some of duties to the teachers. Teamwork improves efficiency
and productivity and when tasks are divided between team member, responsibilities are shares
and outcomes are reached. Working as a team build the strong relationship between the
participants and staff members.

Parental involvement
Parents play an essential role and have a major influence in the education of their children. In
addition, they are considered stakeholders.

"Parents are very supportive. They come during meetings, and they assist their children
with homework." (Participant G)

Parents do come to the meetings, especially when | call them. | support teachers by
inviting parents to school to discuss the learners' progress and other related issues, such as their
children's behaviour and attendance. Some learners tend to miss school, so | call the parents or
any elder responsible for the child to find out why. (Participant A)

repamjournal.org REPAM 2024, 6(1):102-122



Taole et al. 114

The findings reveal that parents respond positively to being involved in their children’s
education by attending meetings and consultations about the academic achievement learner
behaviour and attendance.

Although principals in rural multigrade schools generally receive support from
community members, some principals indicated that due to economic circumstances there was
little involvement of parents. Some parents work away from their homes in other towns or
provinces, and learners are left with grandparents who in many cases are not well educated.

"Most of the parents are working far from home. It is difficult to get them involved in
school activities. Their children are left with grandparents who can hardly read or write. "
(Participant E)

Participants reported that although most parents are involved in their children's
education, some parents are not active. Parental involvement ensures that learners develop a
love of learning, attend school regularly, are well behaved and achieve good academic

outcomes, all of which sets learners up for success.

DISCUSSION OF FINDINGS

Induction into a leadership role remains important for ensuring principals are guided on what is
expected of them as school leaders. This study has revealed that new principals do not
participate in an induction programme by the Department. Principals have to navigate their way
through the system little or no assistance from Departmental officials. Mutambala (2022)
reported that multigrade school managers require induction in running such schools. Many
scholars concur that rural principals must be inducted to execute their duties diligently (Du
Plessis & Mestry, 2019; Freie & Eppley, 2014; Latham et al., 2014). Bafadal et al. (2019) suggests
that school principals should be highly committed, but have good administrative skills in order
to perform the required tasks effectively. These skills will ensure they support their teachers
and run their schools diligently. Furthermore, as instructional leaders, principals are expected
to manage the instructional programme (Shaked, 2022; Hallinger et al., 2022). Principals can
only perform this task if they are equipped with the relevant knowledge and skills acquired
through an induction training programme and continuous professional support. Lack of training
does not support principals' instructional leadership efforts.

Principals, as instructional leaders, are required to create a positive school climate
(Shaked, 2022) but they wear many hats as they execute their duties in their schools. Marishane
(2011) argues that principals are constrained in the execution of their duties by the diverse roles
they have to play. The findings of the study revealed that participants struggled to strike a
balance between the teaching and management roles. Time management is widely believed to
be an issue among principals in rural multigrade schools as they cannot balance their
administrative and teaching responsibilities (Lee, 2015; Nelson et al., 2008). This finding
supports Parson et al.'s (2016) claim that principals in rural schools teach with little or no
support. In addition, participants indicated they do not have much time to do their management
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work as the teaching load for multigrades is heavy. The management and administrative duties
are done after hours, although in some cases these suffer as teaching duties take precedence.
In multigrade schools principals, who are also teachers, are more likely to be aware of curricular
concerns and to be able to advise teachers on issues about teaching and learning (Wallin &
Newton, 2013). This study’s findings indicate that the rural context shapes how instructional
leadership is challenged in supervision and evaluation. Participants found it difficult to schedule
class visits or evaluate the work done by teachers. According to Kwan (2020), principals should
serve as instructional leaders by regular formal and informal monitoring of teachers'
performance which offers information on the progress and achievement of the learners.
Instructional leadership requires principals to ensure the quality of teaching and learning
(Gunawan, 2017), but a rural multigrade context makes it difficult to effectively achieve this
important task.

Staffing is a challenge that principals encounter in rural multigrade schools. It is
important to recruit quality teachers to schools; however, many teachers are not interested in
teaching in rural areas where multigrade schools tend to be the norm. Rural areas are generally
remote and relatively underdeveloped (Du Plessis & Mestry, 2019) and schools in the area often
have poor infrastructure and facilities, system and administrative problems, (DBE,2015b) and
lack of resources (Moore et al., 2020; Troester-Trate, 2020). Teachers posted to rural areas often
feel isolated socially, culturally and professionally (Du Plessis, 2014). In addition, teaching
multigrade classes is challenging especially when not trained to manage differing levels and
places. Cornish (2014) asserts that teachers have negative attitudes toward multigrade teaching
and prefer to work in large mono-grade schools in sizeable urban area. Teachers prefer teaching
in schools located in metropolitan areas or schools that have access to amenities and better
working circumstances over teaching in rural locations where basic services are limited,
according to Bertoni et al. (2022).

Lack of technological resources for teaching in multigrade classes emerged as a finding.
Few schools are equipped with up-to-date computers and many schools do not have computers
at all. Dlamini et al. (2022) argue that teachers require infrastructure relating to ICT in order to
function effectively and efficiently. This was reinforced by participants who indicated they
require funding from the Department for the technological resources needed for teaching and
learning. Du Plessis and Mestry’s (2019) reported that the Department does not provide
sufficient funding to rural schools in South Africa. They add that provincial governments cannot
provide rural schools with the necessary funding they require to ensure that learners receive
the education they deserve. Private and corporate funding would assist rural schools in
acquiring technical resources for teaching and learning Lack of resources, particularly
technological resources especially in this day and age, could influence how teachers view the
school climate.

Teamwork is significant in nurturing good relationships within the school with teachers
and parents within the school community. According to Msila (2012), principals in rural
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multigrade schools develop close-knit relationships with staff members who work as a team to
divide up the tasks and responsibilities to achieve the schools goals. This study revealed that
principals typically developed strategies to ensure their teaching and managerial duties received
the necessary attention by enlisting the help and support of their teachers. This finding
reinforced the fact that many participants worked as a team with their staff members and were
thus able to ensure the effectiveness of the management of the school.

It is important to note that the findings of this study conflict with those of Du Plessis and
Mestry (2019), that parents do not take an interest in their children's education. The current
study found that principals managed to get many parents involved in support of their children's
education. This aligns with Yulianti et al.'s (2022) assertion that principals are in a position to
promote and facilitate parents' involvement in their children's education. When parents are
involved in their children's education, children tend to do better academically and improve their
behaviour (Boonk et al., 2018). This study has revealed that the principal’s active role in involving
parents supports their instructional leadership efforts of ensuring that learners' academic
success is enhanced. Principals carry the responsibilities as team instructional to foster parental
involvement by bringing together teachers and parents to ensure learner success.

CONCLUSION

This study was undertaken to report on principals' leadership experiences in rural multigrade
schools. This study was informed by various concepts: multigrade schools, rural schools and
school leadership. Principals in rural multigrade schools are expected to teach and manage their
school, keep up with their responsibilities and ensure the smooth running of the school. The
study's findings indicate that principals in rural multigrade schools do not participate in
induction workshops to ensure they have the knowledge and skills to commence their roles as
principals. The lack of training often results in the challenge of balancing their teaching and
management roles. In addition, staffing and lack of technological resources challenge principals
and teachers in rural multigrade schools.

Based on the findings, this study proposes that teamwork among stakeholders should be
fostered to assist principals in managing and successfully executing their duties in rural
multigrade schools. In addition, the study recommends training on multigrade teaching for both
principals and teachers. Understanding principals' experiences in rural multigrade schools could
help policymakers establish relevant policies that address leadership issues in rural schools.

The limitations of this study were that it was conducted in a small area in Limpopo
province with a limited sample of 10 principals.

Itis recommended that further research involve a range of stakeholders such as teachers,
parents, and even learners. The area of research could be widened to include other rural areas
in South Africa’s provinces. Finally, the use of a questionnaire and/or observations of teachers
in multigrade classrooms could yield more in-depth data.

repamjournal.org REPAM 2024, 6(1):102-122



117 Instructional Leadership Challenges

REFERENCES

Abdulwakeel, S. (2017). What is rurality? Livelihood and Conflict View Project.
https://scholar.google.com/citations?view op=view citation&hl=en&user=YAk6Wj0OAA
AAJ&citation for view=YAk6WjOAAAAJ:uSHHMVD uO8C

Alharahsheh, H.H. & Pius, A. (2020). A review of key paradigms: Positivism VS
interpretivism. Global Academic Journal of Humanities and Social Sciences, 2(3), 39-43.
https://www.researchgate.net/deref/https%3A%2F%2Fgajrc.com%2Fgajhss

Aziz, N. (2011). Retaining high-quality teachers in rural primary schools in Malaysia. Harvard

University, Harvard Graduate School of Education.

Bafadal, I., Nurabadi, A., Sobri, A. Y., & Gunawan, I. (2019). The competence of beginner
principals as instructional leaders in primary schools. International Journal of
Innovation, Creativity, and Change, 5(4), 625-639.
https://www.ijicc.net/images/vol5iss4/Pt 2/54217 Bafadal 2019 E R.pdf

Barr, J. & Saltmarsh, S. (2014). It all comes down to the leadership: the role of the school

principal in fostering parent-school engagement. Educational Management,
Administration and Leadership, 42, 4, 491-505.
https://doi.org/10.1177/1741143213502189

Bengtsson, M. (2016). How to plan and perform a qualitative study using content analysis.
Nursing Plus Open, 2: 8-14. https://dx.doi.org/10.1016/j.npls.2016.01.001.

Bertoni, E., Elacqua, G., Hincapié, D., Méndez, C., & Paredese, D. (2022). Teachers’ preferences

for proximity and the implications for staffing schools: Evidence from Peru. Education
Finance and Policy, 1-32. http://dx.doi.org/10.18235/0001977
Boonk, L., Gijselaers, H.J., Ritzen, H. and Brand-Gruwel, S. (2018). A review of the relationship

between parental involvement indicators and academic achievement, Educational
Research Review, (24),10-30. https://doi.org/10.1016/j.edurev.2018.02.001.

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Brown, B.A. (2010). Teachers' accounts of the usefulness of multigrade teaching in promoting

sustainable human-development related outcomes in rural South Africa. Journal of
Southern African Studies, 36(1), 189-207. https://www.jstor.org/stable/40600239
Chigbu, U.E. (2013). Rurality as a choice: Towards ruralising rural areas in sub-Saharan African
countries. Development Southern Africa, 30(6), 812—825.
https://doi.org/10.1080/0376835X.2013.859067
Cornish, L. (2014). Multigrade pedagogy and learners learning. Bhutan Journal of Research

Development, 3(1), 41-51. https://www.researchgate.net/profile/Amina-
Gurung/publication/303266984
Creswell, J. (2014). Educational research: Planning, conducting, and evaluating quantitative

and qualitative research (5th ed). Pearson.

repamjournal.org REPAM 2024, 6(1):102-122


https://protect.checkpoint.com/v2/___https:/scholar.google.com/citations?view_op=view_citation&hl=en&user=YAk6Wj0AAAAJ&citation_for_view=YAk6Wj0AAAAJ:u5HHmVD_uO8C___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjM5MDE6MDY4ZDI0YTdkODYwMTkwMjMyOWQ4MjI0YzZlYzlkYjhmZjFmODNjMmZhNTNmZWU5ZjBmNjZhNGZlMTNjNGI3YTpwOlQ
https://protect.checkpoint.com/v2/___https:/scholar.google.com/citations?view_op=view_citation&hl=en&user=YAk6Wj0AAAAJ&citation_for_view=YAk6Wj0AAAAJ:u5HHmVD_uO8C___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjM5MDE6MDY4ZDI0YTdkODYwMTkwMjMyOWQ4MjI0YzZlYzlkYjhmZjFmODNjMmZhNTNmZWU5ZjBmNjZhNGZlMTNjNGI3YTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/www.researchgate.net/deref/https%3A*2F*2Fgajrc.com*2Fgajhss___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2Ojg3OWI6ZjZkNTdlNjU3NjkwNzFhNGE5MDI3ZjlmNmQ3YmJhNjM5N2E1M2Q4MWU4ZTM0NmJjOTUwOGFjNWRlY2M4MmZjNjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmZhMzk6OGNlMjIzMGU4M2UzNmY3MzZlMDI0OTA0YjhhZjhlNTcxN2QwOWUwZjYxMTQ2NTVjN2U1ZDEwOTVkYmM5ZWYzMzpwOlQ
https://www.ijicc.net/images/vol5iss4/Pt_2/54217_Bafadal_2019_E_R.pdf
https://doi.org/10.1177/1741143213502189
http://dx.doi.org/10.18235/0001977
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1191/1478088706qp063oa___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjZkYWE6YWRkZDIzMDAxN2M1MGFlNDkxZmY1NzA2MjdhNWVkMjg5MWQ2MGE2NWM4NzM5YzVmMTRmOWZjZGVhNzA0OTI2ZjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmRkM2I6NjkxMmZjZjI5Zjg5YmYxMTQyOTY3YjEzOTI1NDBjYzJkYzIzYzhiNWZmNGFhYzMwZTc4YTU0ODU2OGE3ODViNTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/www.jstor.org/stable/40600239___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjJhZmI6MTU3NWZhNTA4NjE1OWRhMjRiNzhiOGIwNTViNWRmYzYwM2I5YjI1NWQ3OTZkYjBhM2UzMTliMzc4ODQ5OWMyMzpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjkxMDg6NWVlMTU4YTYxOGExOWRlMmFjMTZkMTg4NjhiYjdhM2VkN2YzNmQ1ZGM2ODVlMzcxZDczZWM4ZmQ2OGU3NzE2MTpwOlQ
https://protect.checkpoint.com/v2/___https:/doi.org/10.1080/0376835X.2013.859067___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjI0MzE6OGNiMjAyZWU1YTg4NmU4NWQ0ZjNiOWUxMTFlYTFlOTY0MTRhYWI4MzJiOGUyNWE3OTE5ZDlkMTZhYzg3ZjdiYjpwOlQ
https://www.researchgate.net/profile/Amina-Gurung/publication/303266984_
https://www.researchgate.net/profile/Amina-Gurung/publication/303266984_

Taole et al. 118

Davids, N. (2018). When identity and leadership intersect: The experiences of six female
principals in South Africa. Africa Education Review, 15, 1-18.
https://doi.org/10.1080/18146627.2016.1264865

Department of Basic Education (DBE). (2015a). The Policy on the South African Standard for
Principalship (PSAP). Directorate: Education Management and Governance

Development. Government Printers.

Department of Basic Education (DBE). (2015b). Report of the Ministerial Committee on Rural
Education. A new vision for rural schooling. Government Printers.

Department of Higher Education and Training (DHET). (2013). White Paper on Post-School
Education and Training. Government Printers.

Dlamini, J., Plessis, A. R. D., & Markham, L. (2022). Staffing and retention challenges of
teachers in rural schools of Eswatini: The case of the Lubombo Region. International
Journal of Rural Management, 1-8. https://doi.org /10.1177/09730052221084767

Duan, W., Guan, Y., & Bu, H. (2018). The effect of parental involvement and socioeconomic
status on junior school students’ academic achievement and school behavior in China.
Frontiers in Psychology, (9), 1-8. https://doi.org/10.3389/fpsyg.2018.00952

Du Plessis (2014). Problems and complexities in rural schools: Challenges of education and
social development. (2014). Mediterranean Journal of Social Sciences, 5(20), 1109-1117.
https://www.richtmann.org/journal/index.php/mjss/article/view/3 842

Du Plessis, P. (2017). Challenges for rural school leaders in a developing context: A case study
on leadership practices of effective rural principals. KOERS — Bulletin for Christian
Scholarship, 82(3), 1-10. https:// doi.org/10.19108/KOERS.82.3.2337

Du Plessis, P., & Mestry, R. (2019). Teachers for rural schools—a challenge for South
Africa. South African Journal of Education, 39, 1-9.
https://doi.org/10.15700/saje.v39nsl1al774

Eppley, K. (2009). Rural schools and the highly qualified teacher provision of No Child Left
Behind: A critical policy analysis. Journal of Research in Rural Education, 24(4), 1-11.
http://jrre.psu.edu/articles/24-4.pdf

Freie, C. & Eppley, K. (2014). Putting Foucault to work: Understanding power in a rural school.
Peabody Journal of Education, 89(5), 652—669. https://doi.org/
10.1080/0161956X.2014.958908

Gunawan, I. (2017). Instructional Leadership Profile of Junior High School’s Principal (A Case
Study of Junior High School in Malang. International Research-Based Education
Journal, 1(1), 64—68. https://core.ac.uk/download/pdf/429342779.pdf

Hallinger, P., & Murphy, J. (1985). Assessing the instructional management behavior of
principals. Elementary School Journal, 86(2), 217—-247. https://doi.org/10.1086/461445.

Hallinger, P. and Murphy, J. (1985) Assessing the Instructional Management Behaviour of
Principals. The Elementary School Journal, 86, 217-247.
http://dx.doi.org/10.1086/461445

repamjournal.org REPAM 2024, 6(1):102-122


https://doi.org/10.1080/18146627.2016.1264865
https://doi.org/10.3389/fpsyg.2018.00952
https://protect.checkpoint.com/v2/___https:/www.richtmann.org/journal/index.php/mjss/article/view/3%20842___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmM4M2U6YzUwZjQzZDE3NWU0MzAxNDY0YjkzZGEzNDQ2ZGYzOGY5OWM1ZWJiMjZjYmNkZjcxN2UwYjZiZTcyODE0YWU5ZTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.15700/saje.v39ns1a1774___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjMxYWI6MDc3ZTdlMGI3MmEzYmY1NTNhODlkZjMzMDdmMmE5ZjFlZWViNmZjNjQxYzlmZmFjYzY3MWQ4NmRiNDJiYjY4ODpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjJhNzU6ZWU0YjA2NTMyY2JlMTFlNzEwOTgwYzZkMzllM2QwMDM2NGEyZjRlNTVjNTcxODhhNWJlY2I2Mzg4YWRjNjc2YTpwOlQ

119 Instructional Leadership Challenges

Hallinger, P., Gims, S., & Bellibas, M. S. (2020). Are principals instructional leaders yet? A
science map of the knowledge base on instructional leadership, 1940—-
2018. Scientometrics, 122(3), 1629-1650. https://doi.org/10.1007/s11192-020-03360-5
Harrison, H., Birks, M., Franklin, R., & Mills, J. (2017). Case Study Research: Foundations and
Methodological Orientations. Forum Qualitative Sozialforschung Forum: Qualitative
Social Research, 18(1),1-17. https://doi.org/10.17169/fqs-18.1.2655
Inan, B. (2014). A Cross-cultural Understanding of the Characteristics of a Good Teacher. The
Anthropologist, 18(2), 427-432. http://dx.doi.org/10.1080/09720073.2014.1189156
Jeynes, W.H. (2018). A practical model for school leaders to encourage parental involvement

and parental engagement, School Leadership and Management, 38 (2), 147-163.
https://doi.org/10.1080/13632434.2018.1434767

Kiger, M.E. & Varpio, L. (2020). Thematic analysis of qualitative data: AMEE Guide No.
131. Medical Teacher, 42(8), 846-854. https://doi.org/10.1080/0142159X.
2020.1755030

Kwan, P. (2020). Is transformational leadership theory passe? Revisiting the integrative effect
of instructional leadership and transformational leadership on student outcomes.
Educational Administration Quarterly,56 (2), 321-349.
https://doi.org/10.1177/0013161X198611

Latham, D., Smith, L.F. & Wright, K.A. (2014). Context, curriculum, and community matter:
Leadership practices of primary school principals in the Otago province of New Zealand.
The Rural Educator, 36(1), 1-12. https://doi.org/10.35608/ruraled.v36i1.573

Lee, L. C. (2015). School performance trajectories and the challenges for principal succession.
Journal of Educational Administration, 53, 262-286. https://doi.org/10.1108/ JEA-12-
2012-0139

Leedy, P.D. & Ormrod, J.E. (2005). Practical research: Planning and design (8th ed). Prentice
Hall

Lunenburg, F. C. (2010). The principal as Instructional Leader. National Forum of Educational

and Supervision Journal, 27(4), 23-30. http://www.nationalforum. com

Malindi, M.J. (2021). A comparative study of school-based support in South Africa: A social
ecology of resilience perspective In Reconceptualising Education Support Services in
South Africa, (eds) Johnnie Hay Macalane J. Malindi Thabo Makhalemele. Pg 129-166.
AOSIS Publishing. https://doi.org/10.4102/a0sis.2021.BK208

Malone, D. (2017). Socioeconomic status: a potential challenge for parental involvement in
schools, Delta Kappa Gamma Bulletin, 83 (3), 58—62.
https://www.proquest.com/docview/1929678356

Marishane, R.N. (2011). School leadership in a changing context: A case for school-based
management. Van Schaik.

McEwan, E.K. (2003). Ten traits of highly effective principals: From good to great performance.
Sage

repamjournal.org REPAM 2024, 6(1):102-122


https://protect.checkpoint.com/v2/___http:/dx.doi.org/10.1080/09720073.2014.1189156___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjIzNTQ6N2Y0Y2U5OTc4NWZhYmI5MTJlZTk3N2FkYTA5NWIzYzAwNDZiMDk4YTA3ZmUyMGY5ZTkwY2ZhMjk2ZmExMzU4YzpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1080/13632434.2018.1434767___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmIyZmI6Yzc3MGM5NmJiYWZhNmI4ZTIyODFjZWIwOGRmNjRhZTZjYzE0MGQxMjg3OWE5ZDU3MzkwMzM2NDg1NDQ5OWJiYjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjA2NjY6MzI3NTFkYjM4NjU5YTRlNTI3OTA3MWI4ODA2ZDkyYzdmY2JmYTJmODUwMmQ4Yzc3MDUyZWYwOWExMWRjMjc1YjpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1080/0142159x.2020.1755030___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmNhOGQ6OTAxMjgxNWJjMWU4MTRmMjdkZjNmMmQwMzc3YWI4MjhhNDc1ZDljNmJhOTAxNDA1OWQyYTk2OTk0M2U5YzhkNjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmJkOGE6MGM2ODgyNDUyYzcxMDIwMzRjZDM2NmE1YmQ0YzY1ODNmMDU1MDYxMzMyZjFhZWZmNjE2YTUwM2ZlNDA5MDJlOTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1080/0142159x.2020.1755030___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmNhOGQ6OTAxMjgxNWJjMWU4MTRmMjdkZjNmMmQwMzc3YWI4MjhhNDc1ZDljNmJhOTAxNDA1OWQyYTk2OTk0M2U5YzhkNjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmJkOGE6MGM2ODgyNDUyYzcxMDIwMzRjZDM2NmE1YmQ0YzY1ODNmMDU1MDYxMzMyZjFhZWZmNjE2YTUwM2ZlNDA5MDJlOTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1177/0013161X19861137___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjVkZWE6NjA5YTNhY2NjYjM4ZmU0NDRiNjdkZDRjNjNiMWRkMGUxNDFiNTU4ZTc0NzFmMTdkNTY3OWU4MjYxOGE2M2VkYjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjFjNDA6OWQ0ZWExMzhkMzE2OGI1ODM3MmM1ZjQ4ZmVkN2MxNzZhZjViZTI3ZmZjNzhjOTJjYWRhY2UxMDY5YjRjNjcxNTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.35608/ruraled.v36i1.573___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjhhZmY6OThjYmQyZTYzMTE2MzA2MzAwZjFlNDc1YjIyYWI2Y2M0MzI5ODA2ZjBhMjZkYzYxODlhMzczYWU4YTA3Njc2NzpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmYzNTU6YjQ3YWQxMWEyMTA4ZGM3OTE1MjI3MmE0ZjI4ZjI5NGY2ZTdlM2VkOWU1ZDY3ZjU2M2M2ODVhZTFkMGI5MTdjNTpwOlQ

Taole et al. 120

McMillan, J.H. & Schumacher, S. (2010). Education research: Evidence-based inquiry. (7th ed).
Pearson.

Mestry, R. (2017). Empowering principals to lead and manage public schools effectively in the
21st century. South African Journal of Education, 37(1), 1-
11. http://dx.doi.org/10.15700/saje.v37nlal334

Miller-Vaz, J. (2015). Leadership styles of principals and violence in rural schools in

Jamaica. International Studies in Educational Administration (Commonwealth Council
for Educational Administration & Management (CCEAM)), 43(3),77-
86. https://journals.sagepub.com/doi/abs/10.1177/1741143218764178

Moore, J. T., Ricaldi, J. N., Rose, C. E., Fuld, J., Parise, M., Kang, G. J., ... & Westergaard, R.
(2020). Disparities in incidence of COVID-19 among underrepresented racial/ethnic

groups in counties identified as hotspots during June 5-18, 2020—22 states, February—
June 2020. Morbidity and Mortality Weekly Report, 69(33), 1122-1126.
https://doi.org/10.15585/mmwr.mm6933el

Morales-Ocaiia, A., Higueras-Rodriguez, L., Martin-Romera, A., & Domingo, J. (2017).

Successful School Leadership in Challenging Secondary Schools in Spain: An Inclusive
Perspective. International Journal of Diversity in Education, 17(4),1-18.https://doi.org/
10.18848/2327-0020/CGP/v17i04/1-18.

Morrow, J. (2012). Through the lens of the rural lifeworld: A phenomenological investigation of
the rural school principal. Unpublished doctoral dissertation. Simon Fraser University,
Victoria, BC.

Msila, V. (2012). Conflict management and school leadership. Journal of Communication, 3(1),
25-34. http://dx.doi.org/10.1080/0976691X.2012.11884792

Mutambala, E. (2022). The implementation of multi-grade teaching by school managers and

teachers in primary schools: a case of Kaputa district, Zambia. Doctoral dissertation,
The University of Zambia.

Naparan, G.B. & Castafieda, MaEd, I.L.P. (2021). Challenges and coping strategies of multi-
grade teachers. International Journal of Theory and Application in Elementary and
Secondary School Education, 3(1), 25-34. https://doi.org/10.31098/ijtaese.v3i1.510

Nasurdin, A.M., Ahmad, N. H., Tan, C. L. (2016). The role of staffing and orientation practices in
predicting service-oriented organisational citizenship behaviour. Asian Academy of
Management Journal, 21(2), 27-51. http://dx.doi.org/ 10.21315/aamj2016.21.2.2

Nelson, S. W., de la Colina, M. G., & Boone, M. D. (2008). Lifeworld or systemsworld: What
guides novice principals? Journal of Educational Administration, 46(6), 690-701.
https://doi.org/ 10.1108/09578230810908280.

Newton, P.M. & Wallin, D. (2013). The teaching principal: An untenable position or a promising
model? Alberta Journal of Educational Research, 59(1), 55-71.
https://dx.doi.org/10.11575/ajer.v59i1.55675

repamjournal.org REPAM 2024, 6(1):102-122


https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___http:/dx.doi.org/10.15700/saje.v37n1a1334___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjIwMGE6ZmUzMmE1ZjlmNWQzMmI1M2JmNzJhODI2YjhkMDhhZTg3N2MyZGQ5ODczNGMzMzE2YmNlMGZhYTkwYTM3MWEwMTpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmExOTM6OWVkMjUxYWYyMjJkNmY5NTI5NzMwYTdhMjIzNjU1MTg2YTJkY2U4MjY2NWUyMDQ2ZDJkZGFjNTE3MDI3ZjA2MDpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/journals.sagepub.com/doi/abs/10.1177/1741143218764178___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjJlNGE6OTdmYjlmMzFkOGRlOGY5YjJiZTY1ZGMzNjY2NGZkN2I4ODhhMjBmMTA1ZWNlZTRhMDE0NDM2ODcyN2M1NDI2NzpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmNjOTM6NDY1MDk4ZWJhOWQ4YmRkZjgyNGEwYzA3NjE4MmIxYTlmNDEyOTYzYTA3NTgzZTRiNjE0NzUwNWIzYjllNWFkYjpwOlQ
https://doi.org/10.15585/mmwr.mm6933e1
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___http:/dx.doi.org/10.1080/0976691X.2012.11884792___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmNhZjE6OGZlNzcwYTMzMTcxMDVmNzA1Njc5NGU1OGU2OWQ2OGM3N2NmMDA1MmM0ZGQwZWQwOTQ5ZTFhZTc3NGJiYTY0YjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmY4OTE6NzhlZjY5YmNhNzA0ZDdjNDhiYTZlNmRjYjY0YmMzOTM5MjdjYmNiYzczMzkzZTg1NzI0YWJhNDM3ZjAzMjZhNzpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.31098/ijtaese.v3i1.510___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmMzZTc6MjFiMmE0ZDI2OTk5ZmZiZGU1NTkyMTdmNmMwMDlhMTMwZDdiMzYwYjU3MDkwNzhlZGU4YTI3ZTk0MWZmOWMyYTpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmU5MWI6ZDgwMzAyYjMwOTNjNzg5NjJkZWZiOTZkNmM0Y2I2N2VmNThmZDI5YmIyODE0ZjNmODFjMzRiNWM4YmYzZjU4MzpwOlQ
https://dx.doi.org/10.11575/ajer.v59i1.55675

121 Instructional Leadership Challenges

Omodan, B.I. (2022). Challenges of Pre-service Teachers in Rural Places of Teaching Practice: A
Decolonial Perspective. International Journal of Learning, Teaching and Educational
Research, 21(3), 127-142, https://doi.org/10.26803/ijlter.21.3.8

Parliamentary Monitoring Group (2015). Rural schooling/multi-grade schools/farms
schools/non-viable schools; inclusive education implementation; special needs schools.
Department briefing. Meeting summary. 23 June 2015. Retrieved from
https://pmg.org.za/committee-meeting/21135/

Parson, L., Hunter, C.A. & Kallio, B. (2016). Exploring Educational Leadership in Rural
Schools. Planning & Changing, 47(1), 63-81. https://eric.ed.gov/?id=EJ1145338

Preston, J.P. & Barnes, K.E. (2017). Successful leadership in rural schools: cultivating
collaboration. Rural Educator, 38(1), 6-15.
https://dx.doi.org/10.35608/ruraled.v38i1.231

Renihan, P., & Noonan, B. (2012). Principals as assessment leaders in rural schools. Rural
Educator, 33(3), 1-8. https://doi.org/10.35608/ruraled.v33i3.407

Republic of South Africa (RSA). (1996a). Constitution of the Republic of South Africa, Act 108 of
1996. Government Printers

Republic of South Africa (RSA). (1996b). South African Schools Act, Act 84 of 1996. Government
Printers.

Robinson, S. (2011). Primary headteachers: New leadership roles inside and outside the
school. Educational Management Administration & Leadership, 39(1), 63—83.
https://journals.sagepub.com/doi/10.1177/1741143210383899

Robinson, V. M. J,, Lloyd, C. A., & Rowe, K. J. (2008). The impact of leadership on student
outcomes: An analysis of the differential effects of leadership types. Educational
Administration Quarterly, 44(5), 635—674. https://doi.org/10.1177/0013161X08321

Shaked, H. (2022). How instructional leaders promote parental involvement: the Israeli case.
International Journal of Educational Management, 36(7), 1193-1205. https://doi.org/
10.1108/ijem-05-2022-0171

Spillane, J.P. & Lee, L.C. (2014). Novice school principals’ sense of ultimate responsibility:

Problems of practice in transitioning to the principal’s office. Educational
Administration Quarterly, 50(3), 431-465. https://doi.org/
10.1177/0013161X13505290.

Starr, K. & White, S. (2008). The small rural school principalship: Key challenges and cross-
school responses. Journal of Research in Rural Education, 23(5):1-12.
https:eric.ed.gov/?id=EJ809597

Sundeen, T. H, & Kalos, M. (2022). Rural Educational Leader Perceptions of Online Learning for
Students with and Without Disabilities Before and During the COVID-19 Pandemic.
Theory & Practice in Rural Education (TPRE), 12(2), 105-

128. https://doi.org/10.3776/tpre.2022.v12n2p105-128

repamjournal.org REPAM 2024, 6(1):102-122


https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/eric.ed.gov/?id=EJ1145338___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmIyZDE6YzhlMzI1NGM1ZWRiMWJkNDg5NjMyNWFiYjg2NmRjOTdmZGIwM2ZmZDk3YjExNWFmMjQ5ZDYxMmVjYjYyNmRhNzpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjJiYmE6OTMxMWMyMWNkNTI3MTA4YjM4MWU2ODA5ZjIyM2M5Zjg4ZmY5MTgwNTliODUzOGU4YjA0MDM3YTVlNjY5ZmUwZTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/dx.doi.org/10.35608/ruraled.v38i1.231___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmJkYzU6NTkzNjllYTE2NDNmMzVmNjY0MGM3ZjJlNjk0NzBkMzAyODRhODNmMGU2NTA0YWRlMTIxNDgyM2E2MDA1Nzk4MjpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjI0YmM6NWRlNDQ0YWE0MzljYjA4YjVjYjA2MGQyZWRmN2MyZTZkOTFiMjEwNDgwODA2Mjg3MmZmZGEyMGRjZmJiNzM2YTpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/journals.sagepub.com/doi/10.1177/1741143210383899___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OjIzNDI6OWQ4NWM0MjkyMGUwODhmODQ4MWVjODI1ZmM0MTU0NWVmMTEwNmRhOWEzOGZhMmFkOTQ3NTI3YmE3ZTcxOWVmYzpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjQ4NmI6ZWNlZmZkNzg3NDM4ZTJkYWY3MjU3MDgzODJlY2JkOTc4ODEwNzgxYTI1MTc1YWI1ZDAwOWVmMGI0NDUyMGJmZTpwOlQ
https://protect.checkpoint.com/v2/___https:/doi.org/10.1177/0013161X08321509___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjhhNGY6ZTRjOWI2MWQyNmVlZjdiOWNmMjkwMDM3Mzc5NmFkYzM1ZjIxMGI3MTE2MWUyY2E4NGMwZjE3Y2JlZGViODhlNTpwOlQ
https://protect.checkpoint.com/v2/___https:/doi.org/10.1108/ijem-05-2022-0171___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjA1ZjA6MDQ0YjQzZDY1YWYxZWNmMjdmZTYwMDJkZDIzNWViZDI3N2M5MDVjNTBiYWNjYWFhMTZiMDBiMzk1ZTk3MDA2NjpwOlQ
https://protect.checkpoint.com/v2/___https:/doi.org/10.3776/tpre.2022.v12n2p105-128___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjdhYzA6YjE0MmUwMDQ5NzUwMjhlNDBiNmZkZWJmOWE2NDJmYTg0MjRmNjRkZjI2MjYxM2FlN2U2ZTVhM2E2ZjNlMjhiZTpwOlQ

Taole et al. 122

Tan, C. Y. (2018). Examining school leadership effects on student achievement: The role of
contextual challenges and constraints. Cambridge journal of education, 48(1), 21-45.
https://doi.org/10.1080/0305764X.2016.1221885

Taole M & Mncube VS 2012. Multi-grade teaching and quality of education in South African
rural schools: Educators’ experiences. Studies of Tribes and Tribals, 10(2):151-162.
https://doi.org/10.1080/0972639X.2012.11886653

Taole, M.J. (2014). Multi-grade teaching: A daunting challenge for rural teachers. Studies of
Tribes and Tribals, 12. 95-102. https://doi.org/10.1080/0972639X.2014.11886690.

Taole, M.J. & Mncube, V. (2013). Multi-grade Teaching and Quality of Education in South
African Rural Schools: Educators' Experiences. Studies of Tribes and Tribals.
https://doi.org/10.1080/0972639X.2012.11886653.

Taylor, P. & Mulhall, A. (2001). Linking learning environments through agricultural experience -

enhancing the learning process in rural primary schools. International Journal of
Educational Development, 21(2), 135-148. https://doi.org/10.1016/S0738-
0593(00)00036-5

Troester-Trate, K. E. (2020). Food insecurity, inadequate childcare, & transportation

disadvantage: student retention and persistence of community college students.
Community College Journal of Research and Practice, 44(8), 608-622.
https://doi.org/10.1080/10668926.2019.1627956

Wallin, D. & Newton, P. (2013). Instructional leadership of the rural teaching principal: Double

the trouble or twice the fun? International Studies in Educational Administration
(Commonwealth Council for Educational Administration & Management
(CCEAM)), 41(2), 19-31. https://www.researchgate.net/publication /355175966
Wolhuter, CC., & van der Walt, J.L. (2020). Indiscipline in South African Schools: The
Parental/Community Perspective. Koers, 85(1), 1-11
https://dx.doi.org/10.19108/koers.85.1.2436
World Bank. (2018). Overcoming poverty and inequality in South Africa. An Assessment of

Drivers, Constraints, and Opportunities. Retrieved from
http://documents.worldbank.org/curated/en/530481521735906534/pdf 24521-REV-
OUO-South-Africa-Poverty-and-InequalityAssessment-Report-2018-FINAL-WEB.pd

Yin, R.K. (2009). Case study research: Design and methods. Sage.

Yulianti, K., Denessen, E., Droop, M. and Veerman, G.J. (2022). School efforts to promote
parental involvement: the contributions of school leaders and teachers. Educational
Studies, 48 (1), 98-113. https://doi.org/10.1080/03055698.2020.1740978

Zheng, Q,, Li, L., Chen, H., & Loeb, S. (2017). What aspects of principal leadership are most
highly correlated with school outcomes in China? Educational Administration
Quarterly, 53(3), 409-447. https://doi.org/10.1177/0013161X17706152

repamjournal.org REPAM 2024, 6(1):102-122


https://protect.checkpoint.com/v2/___https:/doi.org/10.1080/0305764X.2016.1221885___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2Ojg5YzI6MTVhMDZmMjIyMDViYmE3YjQ5ZGVkODNmN2M0ZDkxYjMxMDdmMDQ4NzdkZDNlNTQwOWUyMDZjODk0Y2JiY2U1NjpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1016/S0738-0593(00)00036-5___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmM0Mjg6ZjExYTE5OTIyNGU1NDgwODdjMzYxZWFhNWFmOWYxZGU4ZDhlZjU4YzYwZGRlYmYyOWQ4YzRjYTJkYzNhYzAzNDpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmYzMjE6NDM4YmY1NjdmMGVjOWZkNTRkMzViMzc1ZGRiYzVhYmUzZGM2ODA3M2NlMzU0NGIwMjk0OWFjOWYyZTkxMDljNjpwOlQ
https://protect.checkpoint.com/v2/___https:/protect.checkpoint.com/v2/___https:/doi.org/10.1016/S0738-0593(00)00036-5___.YzJlOnVuaXNhbW9iaWxlOmM6bzowNGQ3NmZkN2U5MzAzNjBlODAzM2VkNTU2OTVhYjlhZTo2OmM0Mjg6ZjExYTE5OTIyNGU1NDgwODdjMzYxZWFhNWFmOWYxZGU4ZDhlZjU4YzYwZGRlYmYyOWQ4YzRjYTJkYzNhYzAzNDpwOlQ___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmYzMjE6NDM4YmY1NjdmMGVjOWZkNTRkMzViMzc1ZGRiYzVhYmUzZGM2ODA3M2NlMzU0NGIwMjk0OWFjOWYyZTkxMDljNjpwOlQ
https://protect.checkpoint.com/v2/___https:/www.sciencegate.app/app/redirect___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2Ojg0ZTA6NzkwNDRiOWVkZWI2YmJjZTBmZmRiOWRlMjU0OGFmNGE5MTU2Mjk4OWJiZWMwZGRkNzRkODNmMzljYjFiNTI2YTpwOlQ#aHR0cHM6Ly9keC5kb2kub3JnLzEwLjEwODAvMTA2Njg5MjYuMjAxOS4xNjI3OTU2
https://protect.checkpoint.com/v2/___https:/www.researchgate.net/publication%20/355175966___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmJhNDI6Y2ZiNjAwNGIzODRkMWYzM2I2YzY3YjJhM2JiYjU3NTUzNzdmNTIwZjI0YjFmODk5OWYxOTQwNTZiOTE4ODJjODpwOlQ
https://protect.checkpoint.com/v2/___https:/dx.doi.org/10.19108/koers.85.1.2436___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OmU5MGQ6OTEwYzA2MGE0YjdlMDdiZTlhMWViYzllOTI5MTcwMmRkOTc0NzZmODUyNGQ2NmM5YmYwY2E2NGNhYmQxMWFkZTpwOlQ
https://protect.checkpoint.com/v2/___https:/doi.org/10.1080/03055698.2020.1740978___.YzJlOnVuaXNhbW9iaWxlOmM6bzo4NDZiYjBhMTU5MjJkZWQ3ZDM5NjE2NWJlNWYzOWU1OTo2OjBlYmE6ZjQ0NzdlNzAxNTk2YTViYzQxYWY5Mjg5YTY3YmIwMTExODM0ZmI5ZmViYzI3YWZkOGI0NzZhODA1ZjhjOTA3ZTpwOlQ

