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ABSTRACT

Distributed leadership has been widely adopted as an apolitical
model, with little attention paid to its political dimension and
attendant implications. Recent literature and distributed
leadership practitioners’ experience affirm the existence of
micro-politics and its attendant challenges. Hence, this study
explores the inherent dynamics of the grossly overlooked
micro-politics challenges within the distributed leadership
framework. Anchored in Ubuntu African philosophy, the study
offers a fresh perspective on how school leaders can mitigate
the negative impact of micro-politics. The study adopts
Rodger’s perspective on concept analysis research design to
depict distributed leadership’s fluid and dynamic nature,
emphasising contextual variability. The findings reveal that
effectively adopting Ubuntu principles mitigates micro-political
challenges by fostering inclusivity, equity and collaborative
decision-making within a distributed leadership structure. The
study contributes to the evolving body of knowledge on the
micro-political dimension of distributed leadership and how it
shapes leadership.
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INTRODUCTION

Over the last three decades, the distributed leadership model has become a prominent
framework among educational leadership scholars, policymakers and educational practitioners
(Tsakeni et al., 2023). The model gained traction for its potential to transform traditional
hierarchical structure into a decentralised form of leadership, allowing capable subordinates to
take on leadership roles rather than relying solely on the principal or administrative leader
(Joslyn, 2018; Potter, 2023; Spillane, 2006). Its inclusive, participatory and adaptive nature has
been associated with improved school effectiveness (Bush, 2023). However, the normative
advocates of the model portray it as devoid of political realities by presenting it as resistant to
the complexities of micro-political dynamics (Berkovich, 2020; Harris, 2008; Lindle, 2020; Or &
Berkovich, 2023). The apolitical viewpoint fails to acknowledge the intricate nature of
distributed leadership, particularly within the school systems characterised by power dynamics,
networks of influence and nuanced political strategies. Irrespective of the degree of distributed
leadership impacts, these micro-political elements significantly influence the practice of
distributed leadership within the school system (Bush, 2022; Gronn, 2000), Consequently,
neglecting these political dimensions within the framework of distributed leadership has the
potential to undermine its overall significance (Piot & Kelchtermans, 2016).

Previous studies affirm the existence of micro-politics in distributed leadership settings,
particularly in school leadership. For instance, Piot and Kelchtermans (2016) employ a micro-
political lens to examine how leadership practices are distributed among school principals
within Flemish school federations. The study aimed to understand how principals’ interests
drive their actions and influence interschool collaborations. The findings reveal that principals’
interests significantly shaped their behaviour and strategies for managing interschool
relationships. The findings underscore that principals’ efforts to protect or enhance these
interests at the federation influence their engagement in interschool policies and practices.
Such engagements involve strategies to mitigate threats to their interests or capitalise on
achieved benefits. According to the results, “because one school felt the federation threatened
its educational identity and mission, it almost completely withdrew from the federation” (Piot
& Kelchtermans, 2016, p. 632).

Or and Berkovich (2023) investigated the micro-political dynamics (particularly in how
cultural contexts influence leadership dynamics) in participative decision-making within schools
across collectivist and individualist cultural settings in four Israeli public high schools. The
findings reveal that in individualist cultures, principals frequently distribute control not out of
collaborative intent but to mitigate the intense pressures of legal and public accountability. The
study also found that this practice was in contrast with collectivist settings where school
principals lack unilateral veto powers in decision-making, indicating the practice of collective
responsibility over individual authority. However, despite these studies’ confirmation of politics
within distributed leadership structures, they do not proffer solutions to mitigate its re-
occurrence and attendant consequences.
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This study attempts to fill the identified gaps in previous studies by reviewing the
literature on distributed leadership and its political dimensions. The study explicates Ubuntu
theory principles to counteract the adverse effects of micro-politics to enhance school
leadership effectiveness. The findings section presents a framework that leverages Ubuntu’s
philosophy to mitigate the negative impact of micro-politics within the distributed leadership
model.

Research Questions
The study seeks to answer the following questions:
1. How do micro-political dynamics manifest within distributed leadership structures in
educational settings?
2. What are the implications of these micro-political influences on decision-making and
leadership effectiveness within distributed leadership models?
3. How can the principles of Ubuntu philosophy be leveraged to mitigate the negative
impact of micro-politics and enhance the functioning of distributed leadership
structures?

THEORETICAL UNDERPINNING

Distributed Leadership Theory: An Overview
The distributed leadership theory holds that leadership involves a collective practice that share
leadership responsibilities among various stakeholders within an organisation as opposed to
leadership being the sole responsibility of a positional leader (Bush, 2023b; Sasere &
Makhasane, 2023; Spillane, 2006). This paradigm of leadership conceptualisation challenges the
traditional notion associated with hierarchical, top-down an individualistic leadership model.
Distributed leadership emphasises collaboration, interaction and shared decision-making
among leaders and followers (Harris & Lambert, 2003; Leithwood et al., 2006).eses The theory
has gained prominence since mid-2000s in the global discourse on educational leadership as a
formidable approach to understanding and improving school leadership practices particularly in
complex and dynamic contexts (Grant, 2017; Harris, 2004; Spillane et al., 2004; Teacher
Magazine, 2014; Timperley, 2005).The model is also associated with inclusivity and social justice
in school leadership (Grant, 2017; Naicker & Mestry, 2013). Specifically, the principles of the
theory hold that leadership is a function of leaders, followers and situations (Spillane, 2006).

Despite its strengths, distributed leadership has been criticised based on ambiguous
definitions, potential role confusion and the challenges of integrating formal authority with
distributed leadership roles, frequently leading to micro-political issues (Lu, 2022; Lumby, 2023).
More recently, the political dimension of distributed leadership has been gaining attraction
among scholars (Bush, 2023a; Or & Berkovich, 2023; Piot & Kelchtermans, 2016). This critique
underscores the necessity of addressing these limitations to harness the potential of distributed
leadership model fully.
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Ubuntu Theory

Ubuntu is a humanistic tradition derived from African cultural heritage which underscores the
significance of community, empathy and regard for others (Rasweswe et al., 2024). This
philosophy is succinctly captured by the maxim, “l am because we are,” which means that an
individual's identity is constructed through social affiliation (Chigangaidze et al., 2021,
Chowdhury et al., 2021; Omodan & Diko, 2021; Paulson, 2019; Tutu, 2011). Worthy of note is
the fact that Ubuntu played a pivotal role in promoting social transformation and justice in post-
apartheid South Africa- a nation that had previously experienced severe political division (Tutu,
2011). Ubuntu's philosophical framework is predicated on four (4) foundational principles:
interconnectedness, collective accountability, respect and dignity, conflict resolution and
reconciliation.

Interconnectedness: This principle emphasises the importance of an individual’s awareness of
interrelation among community members. It also posits that the well-being of people is
intertwined with and reflective of the community's overall health. Furthermore, the principle
asserts that interconnectedness transcends interpersonal relationships, including interactions
between humans and the natural environment (Boboyi, 2024; Gade, 2012; Poovan et al., 2006).
Interconnectedness implies thoughts of individuals asserting their significance through their
relationships with others. Consequently, it is imperative for individuals to exhibit kindness and
compassion in their dealings with others.

Collective responsibility: This principle advocates shared responsibility among community
members, given that Ubuntu is characterised by a profound sense of communal
interconnection. The principle motivates individuals to actively pursue collective warfare of
community members. This philosophical framework engenders the spirit of unity and altruism,
particularly towards those who are disadvantaged or marginalised (Poovan et al., 2006; Richard,
2009).

Respect and dignity: This tenet of Ubuntu upholds the importance of respecting and dignity of
individuals within the community. This principle fosters empathy, compassion and concern for
others' well-being while valuing diversity, tolerance and inclusion across cultures (Paulson,
2019; Thompson, 2023).

Conflict resolution and reconciliation: Ubuntu philosophy acknowledges the inevitability of
conflicts where interests are at stake. Hence, the ideology promotes open discourse forgiveness
and reconciliation as mechanisms to mitigate divisions and fortify community bonds (Udo,
2020). In addition, the principle of conflict resolution and reconciliation emphasises the
importance of restorative justice in preference to positive approaches for every community
member (Paulson, 2019; Tutu, 2011).

METHODOLOGY
The study adopts the qualitative research approach. Literature was drawn from credible
databases to explore how Ubuntu principles help mitigate the micro-political dimensions of
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distributed leadership. Qualitative research emphasises gaining insight into a social
phenomenon through participants' lived experiences (Aspers & Corte, 2019; Creswell & Poth,
2016; Hammersley, 2012). This study draws its data from literature that reports participants'
lived experiences as they relate to micro-politics within distributed leadership structures. In
addition, a theoretical explication was also carried out to establish the potential of Ubuntu
principles to manage and mitigate the negative impact of micro-politics in schools. The approach
aligns with the study’s goal, allowing us to explore varying perspectives on the multifaceted
dimensions of distributed leadership and micro-politics in the school system.

Concept analysis research design (CARD)

This study employs a concept analysis research design (CARD) to address the deficiencies in the
normative apolitical distributed leadership framework. Rodgers (1989) defines analysis as a
systematic methodology to enhance the comprehension of intricate concepts within a given
context, while Tofthagen and Fagerstrgm (2010) define concept analysis as the process of
formulating and scrutinising concepts. CARD holds that concepts are dynamic entities that
evolve over time as they reflect the progression of knowledge and practice in an area. It also
promotes an in-depth understanding of concepts' interrelations.

Despite being widely regarded as a non-political leadership framework, the normative
distributed leadership model is not immune to political influence. Hence, this study adopts CARD
to understand the interplay between the distributed leadership model and its micro-political
realities. We followed the logical induction, deduction rigorous argumentative structures
outlined by Laurence and Margolis (2003).

Keywords and Inclusion and Exclusion Criteria

We ensured relevant keywords were employed during the literature search; these include
“distributed leadership”, “micro-politics in education”, “Ubuntu philosophy”, “school
leadership”, “educational leadership frameworks”, “power dynamics in leadership”, and
“collaborative leadership in schools”. We also adopted Boolean operators such as “AND” and
“OR” to combine these keywords to ensure we captured relevant topics. The inclusion and
exclusion are explained below.

We adhered to the following as inclusion and exclusion criteria in the study:

Inclusion criteria

e Peer-reviewed journal articles and books

e Studies published from 2000 to 2024 to ensure current relevance, although foundational
works were also considered to ensure a balance between foundational theories and
recent developments in the field

e Studies that examine the intercessions of distributed leadership, micro-politics and
Ubuntu theory

e Relevant qualitative and quantitative studies to enrich the analysis

e Studies written in English
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Exclusion criteria

e Studies that fail to explicitly discuss distributed leadership in relation to micro-politics

e Articles not written in English
Validity and Reliability
We employed several strategies to ensure validity and reliability in the study. First, we applied
triangulation of data sources (Carter et al., 2014), including peer-reviewed journal articles and
books from reputable academic databases, such as JSTOR, Scopus, Google Scholar and ERIC.
Notably, using various sources ensures the credibility of the findings by exploring the
intercession of distributed leadership, micro-politics and Ubuntu theory (Denzin, 2017).
Additionally, we clarified researcher bias by being reflexive and cognisant of the implications of
potential biases. We also ensured that interpretations of data were framed within Ubuntu’s
theoretical framework, which helped maintain balance, objectivity and, ultimately, validity
(Miles et al., 2014).

Consistent with the principle of reliability in research, we upheld the systematic data
collection approach while adhering to the tenets of transparency and replicability using a well-
defined inclusion and exclusion criteria (Yin, 2018). Moreover, adopting an established
analytical framework further strengthens the reliability of the study’s methodology and
findings.

Data Analysis
The study adopts Rodgers’s (1989) six-step approach to conceptual analysis to explicate the
political dimension of the distributed leadership model and how Ubuntu could serve as a
panacea to the negative impact of micro-politics. These steps include identifying key concepts,
selecting the context, data collection, data analysis, identifying exemplar cases, validation and
modification.

First, we identified concepts that respond to research objectives, such as micro-politics,
distributed leadership and Ubuntu theory. We also examined their intersections in relation to
school leadership. Next, we focused on educational contexts where distributed leadership is
practised through policy or the leaders’ choices. The diversity of sources allows a thorough
exploration of the complex relationships among the study’s central concepts. Considering their
relevance to the study, we selectively picked studies that examined the intersections of
distributed leadership, micro-politics and Ubuntu theory. The subsequent phase involves a
rigorous examination of the data. At this stage, we identified attributes, antecedents and
consequences of the identified concepts to deepen our understanding of their
interconnectedness with school leadership. We then proceeded to identify exemplar cases. At
this stage, we selected specific examples from the data that indicate how Ubuntu principles can
help reduce the negative effects of micro-politics in schools’ operationalising distributed
leadership. These cases provide vivid examples critical for theoretical exploration and practical
application, which we did via framework proposition. The final step entails validation and

repamjournal.org REPAM 2024, 6(2):306-326



Sasere, O. B, & Matashu, M. 312

modification of the proposed analytical framework. We attempted to ensure the framework is
robust and applicable in schools that adopt distributed leadership models. We are cognisant of
the necessity for continuous evaluation and improvement of the framework in response to
emergent insights and adjustments suggested by empirical studies and relevant literature.

In summary, this methodology enabled us to attain conceptual clarity, explore alternative
meanings and help clarify the nuances between Ubuntu principles and distributed leadership. It
also enabled us to advance a theoretical foundation for further studies (Morse et al., 2020;
Rodgers, 1989; Walker & Avant, 2019).

FINDINGS AND DISCUSSION
We present this section in a manner that responds to the research questions by presenting our
findings and discussions based on extant literature and scholarly debates on the political
tendencies and dimensions of distributed leadership. From a political perspective, we also
explore the dimensions, implications and limitations of the prevailing normative and
prescriptive distributed leadership theory. We examined the decision-making process regarding
leadership effectiveness, the intricacies of balancing collaboration with authority and contextual
variations.
Theme 1: The Political Dimension of Distributed Leadership
Theme 1 responds to the first research question that inquires “how micro-politics manifests
within distributed leadership structures”.

One of the primary debates on the political nature of distributed leadership is whether it
is possible to distribute leadership without a political undertone. Some scholars contend that
distributing leadership involves negotiations, power dynamics and potential conflict (Douglas,
2023; Hangartner & Svaton, 2022). They argue that different actors’ interests, values and
agendas influence decision-making, regardless of the structure. For instance, Maxcy and Nguyen
(2006) explored the political dimension of distributed leadership and contended Spillane et.al.,
(2004) perspective. They argue that apolitical frameworks adopt traditional and depoliticised
approaches to leadership distribution. To them, the essence of leadership distribution is political
and, as such, it should entail democratic processes that actively involve stakeholders in
collective and deliberative decision-making. The notion is consistent with Bush’s (2023a) notion
that conflict is endemic in organisations because individuals seek to promote and defend their
personal and professional interests. Succinctly captured, Hangartner and Svaton (2022) note
that “distributive leadership is identified as a ‘pseudo-democratic’ practice that seduces
teachers with the idea of professional autonomy and less directive development, while in fact,
it secures their commitment to managerial agendas” (p. 250). These diverging perspectives
indicate the political dimension of distributed leadership, consistent with Gronn’s (2000) view
that asserting its apolitical nature might oversimplify its complexities and ignore its political
consequences.
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Theme 2: Micro-politics, Decision-making and Leadership Effectiveness

Here, we attempt to answer the second research question, “What are the implications of these
micro-political influences on decision-making and leadership effectiveness within distributed
leadership models?” The theme is subdivided into three sub-themes: micro-politics influences
on the decision-making process and leadership effectiveness, the difficulty balancing
collaboration with authority, and contextual variability as the basis for micro-politics.

Theme 2.1: Micro-politics Influences on the Decision-making Process and Leadership
Effectiveness

Exploring micro-political influences on decision-making and leadership effectiveness within
distributed leadership models has gained attention among scholars (Or & Berkovich, 2023). As
earlier indicated, micro-politics comprises subtle forces influencing organisational behaviour
and actions. It manifests through power dynamics, information control and personal agendas,
particularly when leadership responsibilities are distributed among various individuals. Studies
have shown links among micro-politics, decision-making and leadership effectiveness. Or and
Berkovich (2023) investigated the impact of micro-political strategies in shaping decision-
making and enhancing leadership within distributed models. The study examined the decision-
making process in individualistic and collectivistic cultural contexts. The result indicated that
teacher participation in decision-making in an individualistic culture does not necessarily imply
that their contributions would influence the final decision. Leithwood et al. (2007) refer to this
practice as pseudo-impact distributed leadership. Berkovich (2020) further confirmed how
micro-political dynamics influence the selection of principals’ inner circles in schools. According
to the author, the inner circles comprise trusted confidants and allies of the school principals
among teachers. The study’s findings show that principals single-handedly appoint teachers to
middle-management roles using political manoeuvring. It was further revealed that trust,
political alliances and personal career ambitions determine decisions concerning key
appointments within senior management. Additionally, Ho and Ng (2016) investigated the role
of micro-political tensions in the effective distribution of leadership within ICT implementation
projects in a distributed leadership structure. Their findings revealed that the tension emanating
from micro-political interactions disrupts power balances and negatively impacts leadership
effectiveness and, by implication, the attainment of organisational goals. These practices imply
protecting the interest of individuals or a group of people with the instrumentation of
organisational micro-politics.

Theme 2.2: The Difficulty in Balancing Collaboration with Authority

Distributing leadership responsibilities to individuals with no formal/official portfolio frequently
results in difficulty balancing collaboration with leadership authority. According to Spillane
(2006), leadership responsibility could be conferred on staff members who demonstrate
competency in a given area, even if they have no formal leadership portfolio. This situation
raises questions of legitimacy in exercising authority by those conferred with such responsibility.
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In some cases, insubordination issues arise due to role overlap or rights infringement. Leithwood
et al. (2007) refer to the resultant consequence of such a situation as anarchy misalignment.
The anarchy misalignment dimensions of distributed leadership are where organisational
leaders reject external influences. Particularly when the newly appointed leaders, within the
framework of distributed leadership, encroach on the authority of a legitimate leader. This
situation often results in units operating independently while competing with one another over
organisational goals and resource allocation. It also highlights the prevalence of tension
between collaborative intent and exercising authority within distributed leadership
frameworks. In a recent study, Hangartner and Svaton (2022) explored power relations between
headteachers and teachers in Switzerland’s distributed leadership context. The study reveals
that New Public Management reforms, which subscribe to distributed leadership, lead to
tensions between headteachers and teachers due to conflicting expectations. The authors
noted that while distributed leadership encourages shared decision-making and collaborative
problem-solving, traditional teacher autonomy clashes with the new leadership dynamics.
Theme 2.3: Contextual Variability as the Basis for Micro-politics

The apolitical perspective of distributed leadership models acknowledges the role of
institutional forces in introducing a distributed leadership model into an organisation. However,
it overlooks the specific effects of unique organisational contexts. Notably, the distributed
leadership model drew its empirical building blocks from the Global West, with little or no
recourses to acknowledge the leadership realities in other regions. Furthermore, the theory
failed to take cognisance of societies where sociocultural and religious orientations hold sway
for leadership. From a continental perspective, Lumby et al. (2009) compare how distributed
leadership is practised in different countries and regions, such as England, South Africa, China,
and Latin America. The results show that various factors influence distributed leadership, such
as historical traditions, cultural norms, institutional policies and external pressures. Harris et al.
(2022) state that “it is more difficult to empirically investigate distributed leadership because of
the multiple sources of influence, but it is not impossible” (p. 441). Ciuk and Schedlitzki (2022)
investigated how context influences an organisation’s development and distribution of
leadership. It was an in-depth case study of a private organisation trying to recover from a
turbulent past by adopting a distributed leadership model. The findings indicate that social and
political dynamics cum overarching forces significantly shape the objectives and effectiveness
of distributed leadership. Hence, implementing distributed leadership in a society favouring
patriarchy predisposes leaders from such backgrounds to practice micro-politics with their
followers (Or & Berkovich, 2023).

In summary, the growing body of evidence substantiates the influence of micro-political
dynamics on decision-making and leadership within distributed leadership models. These
dynamics shape decision-making processes, team compositions and the broader power
distribution within organisations. This body of research underscores the imperative of
acknowledging and strategically addressing micro-political influences to ensure successful and
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effective school leadership. Given the forgoing explication, the subsequent section presents a
proposed framework to mitigate the negative impact of micro-politics within distributed
structures.

Theme 3: Ubuntu-informed Distributed Leadership Framework (UIDLF)

This theme responds to the third research question, How can the principles of Ubuntu
philosophy be leveraged to mitigate the negative impact of micro-politics and enhance the
functioning of distributed leadership structures?

Extant literature indicates that positive results, such as improved student learning
outcomes and school effectiveness, have been associated with distributed leadership models in
schools. However, variations exist in the realities of its adoption, sometimes because of cultural
differences and other factors, which have been noted to reveal the political dimension of the
model. Hence, to complement the seminal works of the leading scholars in the niche of
distributed leadership, particularly in the educational space, we propose UIDLF as an antidote
for mitigating micro-politics within distributed leadership structures. The framework is rooted
in the Afrocentric yet universally applicable principles of Ubuntu philosophy. We posit that
school leaders can create a more inclusive and harmonious environment by infusing the values
of interconnectedness, collective responsibility, respect and dignity, and conflict resolution and
reconciliation into the distributed leadership model.

Components of UIDLF

Interconnectedness as Antidote of Micro-politics within Distributed Leadership

Ubuntu emphasises the fundamental interconnectedness of all individuals within a community
(Shutte, 2001). In distributed leadership, recognising the importance and strength of
interconnectedness among stakeholders fosters unity and shared purpose (Hulpia et al., 2009).
This practice mitigates the fragmentation associated with power struggles (Radwan, 2019). For
instance, Connolly and James (2006) assert that collaboration among various stakeholders is
germane to school improvement. Taylor and Adelman (2000) allude to this by emphasising the
need for schools to connect with families and communities to address violence. In a recent
study, Mboyo (2019) explored the operational patterns of Ubuntu in schools. The study
underscores the importance of understanding others’ needs, negotiating priorities and
committing to organisational goals through genuine dialogue, which are pivotal to school
effectiveness. Sutton and Shouse (2016) argue that building a culture of collaboration in schools
requires approaching collaboration as authentic problem-solving specific to teachers’ practice
and common to most teachers in a school. Given the preceding, the principle of
interconnectedness encourages a collaborative ethos, where decisions are made considering
their ripple effects on the entire community rather than serving narrow self-interests in the form
of micro-politics.

Collective Responsibility as Antidote of Micro-politics within Distributed Leadership

This tenet of Ubuntu philosophy emphasises the need to sustain a joint sense of commitment
and ownership among community members. We propose collective responsibility for school
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leadership as a strategy for mitigating micro-politics in schools that operationalise the
distributed leadership model. The tenet fosters a sense of shared ownership and accountability
among stakeholders, including leaders, teachers, parents and learners (Kramer, 2023). Previous
studies underscore the importance of collective responsibility in leadership and management,
substantiating this approach. For instance, Rogers et al. (2020) explored how power, authority
and influence shape the process of implementing change within some teams of healthcare
professionals. The study found that gaining support across multiple levels of leadership was
influential to implementation success because the influence exercised by team members
engenders persuasive followers’ engagement. Furthermore, Watkins et al. (2023) explored the
transfer of responsibility and accountability to local ownership in a social development project.
The findings show that transferring responsibility and accountability to various categories of
leaders and participants—who were initially uncooperative before introducing the Putting
Families First strategy—culminated in improved local participation and support. This result
aligns seamlessly with the Ubuntu principle of collective responsibility, consistent with Molose
et al.’s (2018) proposition that integrating Ubuntu’s collective values into cultural management
frameworks will enhance workplace commitment. Thus, it can be inferred that collective
responsibility can counteract micro-politics and advance communal well-being within
distributed leadership.

Figure 1.

Ubuntu-informed Distributed Leadership Framework (Authors’ Conceptualisation)

INTERCONNECTE
DNESS

\ UNBUNTU - ‘
COLLECTIVE \ INFORMED ‘ RESPECT AND
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Respect and Dignity as Antidote of Micro-politics within Distributed Leadership

Respect for each individual’s inherent worth and dignity is the cornerstone of Ubuntu (Shutte,
2001). In distributed leadership, this principle offers a powerful antidote to the dismissive or
manipulative behaviour frequently associated with micro-politics. Leaders guided by Ubuntu
approach interactions with respect and consideration for the perspectives of others, valuing
diverse viewpoints (Leithwood & Mascall, 2008). Respect and dignity for stakeholders mitigate
school power struggles by creating a sense of value and inclusion (Mkhasibe, 2023) because
stakeholders become collaborative and supportive when accorded recognition and the
opportunity to participate in decision-making processes (Callejo, 2009; Smith, 2020).
For instance, Mkhasibe (2023) explored the role of stakeholders in rural school administration
and their influence on learners’ academic advancement. The findings show that stakeholders
who perceive themselves as being accorded respect and dignity become more supportive
towards attaining school goals. Hence, school leaders can mitigate micro-politics and bolster
school effectiveness by giving stakeholders respect and dignity.

Conflict Resolution and Reconciliation as Antidote of Micro-politics within Distributed
Leadership

Conflict resolution and reconciliation is a constructive approach to addressing tensions and
disputes within a community. Leaders who exemplify Ubuntu principles work towards
resolution and healing, which prevents conflicts from festering and escalating into detrimental
micro-politics (Ngunjiri & Hernandez, 2017). Tiky (2018) emphasises that promoting Ubuntu-
based democratic institutions contributes to sustained peace in divided African societies. The
view resonates with that of Omodan (2022), who proposes Ubuntu politics as an alternative
framework for managing organisational conflict within university systems. This approach
emphasises the importance of stakeholder solidarity, sharing, compassion and positive-
mindedness. Haider (2021) explored the scalability of transitional justice and reconciliation
interventions, highlighting the pivotal role of reconciliation activities in transforming conflict
identities and fostering peace constituencies. Although these studies focus on diverse contexts,
they affirm that embracing Ubuntu principles in leadership is an effective approach to mitigate
micro-politics within distributed leadership models.

UIDLF Implications for Global Educational Leadership Practices

It is pertinent to state that the UIDLF transcends cultural and geographical boundaries; it is
globally adaptable across diverse educational contexts. Regarding its global relevance, the
framework promotes inclusivity and equity, fosters collaborative decision-making, enhances
cultural sensitivity and tolerance and mitigates power struggles and micro-politics, as discussed
below.

Inclusivity and equity: Integrating UIDLF within the normative distributed leadership models
engenders inclusivity and equity (Msila, 2008). Inclusivity and equity in leadership transcend
cultural and geographical boundaries. Leaders who adopt this principle cultivate an inclusive
and equitable work environment. Such an environment fosters robust school—-stakeholder
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connections, particularly among staff members, parents and learners (Carrington, 2023; Dauvis,
2021; Pansiri et al., 2021; Setlhodi, 2018). Ethical leadership and multiculturalism are pivotal
features of modern educational systems that bolster inclusivity and equity (Abonyi et al., 2022).
Furthermore, inclusivity and equity mitigate gender disparity and the glass ceiling phenomenon
in school leadership, reinforcing that there are no substantial disparities in instructional
leadership practices between male and female school leaders. Ultimately, adopting inclusivity
and equity ensures that the negative effects of micro-politics are reduced to the minimum in
school leadership.
Collaborative decision-making: The UIDLF advocates collaborative decision-making involving
stakeholders, such as school leaders, administrators, teachers, parents and learners (Frommelt,
2023; Nzimakwe, 2014). Such a collaboration ensures that diverse perspectives are considered
to attain well-rounded and informed decisions. Leaders who embrace these tenets imbibe the
culture of shared responsibility and empower others to lead. The implications of adopting this
framework are profound. For instance, by applying Ubuntu principles, educational leaders
cultivate belonging, trust, and cooperation among all stakeholders (Ntibagirirwa, 2012; Ramose,
2013). Additionally, it enables leaders to tap into their collective wisdom, creativity and skills.
This transformative approach promises to improve decision-making and nurture a culture of
continuous growth and collaboration in education.
Cultural sensitivity and tolerance: Cultural sensitivity and tolerance in an organisation
comprising people from diverse cultural backgrounds are practices that resonate globally. Given
the rich tapestry of diversity characterising today’s interconnected world, this framework
prompts educational leaders to cultivate cultural sensitivity and open-mindedness.
Furthermore, an emphasis on cultural sensitivity and tolerance extends beyond mere
acknowledgement of differences; it involves actively seeking to understand and learn from
diverse cultural experiences (Mugumbate et al., 2023; Waghid, 2023; Xiang & Leung, 2023).
Educational leaders operating within the UIDLF engage in meaningful dialogues that bridge
cultural gaps and foster mutual respect (Udo, 2020). This proactive approach enriches the
educational experience and prepares learners to thrive in an increasingly globalised society. In
essence, the UIDLF equips leaders with the capacity to navigate the complexities of cultural
diversity and harness its transformative potential for improving education on a global scale
(Goldman et al., 2019).
Power struggles and micro-politics: Given that micro-politics is an inherent characteristic of an
organisation, adopting UIDLF helps school leaders mitigate power struggles and micro-politics
in the system. Practising UIDLF enables leaders to identify, proactively address and diffuse
indications of micro-politics by promoting a sense of commonality, togetherness and unity
(Mboyo, 2019; Omodan, 2022).

This approach benefits leaders and sets a positive example for students and the wider
school community. Hence, adopting the UIDLF helps leaders prioritise conflict resolution and
reconciliation, paving the way for a more cooperative and productive educational environment.
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The UIDLF offers a holistic framework that transcends cultural and geographical
boundaries. It equips educational leaders with the tools to create inclusive, collaborative and
culturally sensitive learning environments. By mitigating the negative impact of micro-politics,
leaders can focus on the well-being of the school community and promote sustainable
educational practices. This framework can empower educational leaders worldwide, enhancing
the quality and impact of education globally.

CONCLUSION
This study explored the intersections of distributed leadership theory, micro-politics and the
mediating potential of Ubuntu theory. It unpacks the prevailing notion of distributed leadership
as devoid of politics. Our study addressed the research questions by demonstrating how micro-
political dynamics manifest within distributed leadership structures. The implications of micro-
politics on decision-making and leadership effectiveness were also examined. The findings
underscore the potential of the UIDLF to foster a more inclusive, equitable and collaborative
leadership environment. The framework is based on interconnectedness, collective
responsibility and ethical leadership principles.
Suggestions for Further Study
This study should serve as a catalyst for change and ignite a movement towards inclusive, ethical
and effective school leadership. The study conceptualises how to mitigate the micro-political
dimension of distributed leadership. It serves as a pathway for further studies. However,
empirical studies are needed to quantify the impact of Ubuntu-inspired leadership within the
distributed leadership model. Also, comparative analyses across diverse contexts would yield
valuable insights into the relative effectiveness of the framework. Moreover, the cross-cultural
application of Ubuntu principles warrants exploration. How might they be adapted to assimilate
unique cultural contexts? These questions open doors to a deeper understanding of the
universal potential of Ubuntu theory in school leadership.
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